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Greenville ISD 
Program Overview 

 
 
What are the basics of the mentoring program in Greenville ISD? 
 
Who:  All beginning teachers, new to the profession and new to Greenville ISD 
  will receive support from an experienced mentor teacher. 
What:  Greenville ISD’s mentoring program combines campus-based and district- 
  level support as well as support from Education Service Center 10. 
Why:  To provide the minimum expectations for supporting beginning teachers. 
How:  Using experienced teachers and/or Instructional Coaches. 
 
What beginning teacher model will be used? 
 
Greenville ISD has adopted the Texas State Board for Educator Certification (SBEC) 
TxBESS (Texas Beginning Educator Support System) Framework.  This framework 
which consists of performance standards and a development continuum, illustrates how 
beginning teachers develop the knowledge and skills that comprise the complex art of 
teaching. Greenville ISD will also be working with ESC Region 10 with the Performance 
Based Academic Coaching Teams (PACT). 
 
What is TxBESS? 
 
The TxBESS Framework reflects effective teaching practices and contains the TxBESS 
Performance Standards and the developmental continuum.  The twenty-two standards 
are divided into four clusters: 

 Planning for learner-centered instruction 

 A classroom environment that promotes equity, excellence, and  

Learning 

 Instruction and communication 

 Professionalism 

What is PACT? 

 PACT stands for Performance-Based Academic Coaching Teams.  

It is a member only, secured website created for one purpose: to 

help new teachers experience success during their first years of 

teaching. This part of the mentoring program will only be for 

teachers with zero years experiences and their mentors.  
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The Mentoring Process Begins 
 
 

Welcome to the Greenville ISD Teacher Mentoring Program. Your role as a mentor to 
one of our new teachers is of the utmost importance to the success of the new teacher, 
not only during this induction year, but in the years to come as the new teacher 
develops into an experienced, proficient, and effective professional educator. 

"Teaching is the only profession that requires beginners to do the same work as 
experienced teachers". In the vast majority of schools, a beginning teacher carries a full 
teaching schedule while:  

 adjusting to the school facility and routines,  
 becoming oriented to district policies and procedures,  
 becoming familiar with the specific curriculum and school- or district-adopted 

instructional strategies, and  
 establishing for the first time his/her own classroom management structure and 

procedures. 

Support. Two major kinds of support in this development stage are considered 
necessary by researchers and practitioners: psychological support and instruction-
related support (Feiman-Nemser, Carver, Schwille, and Yusko, 1999; Stansbury and 
Zimmerman, 2000). Both categories of support have been found critical for new 
teachers who come to an array of new responsibilities with little time and few resources 
to direct toward transitioning into those responsibilities.   

Psychological support addresses the most immediate personal and emotional needs of 
teachers new to the classroom. This kind of support centers on protecting the new 
teacher from isolation by providing him or her with moral support and suggesting ways 
in which to balance the unfamiliar demands and expectations of students, parents, and 
the school at large. Here, veteran teachers create an emotional safety net by:  

serving as a sounding board and assuring beginners that their experience is 
normal, offering sympathy and perspective, and providing advice to help reduce 
the inevitable stress. 

Instruction-related support addresses the beginning teacher's need to navigate her or 
his way through multiple tasks and problems that, in the future, will be seen as standard 
activities associated with teaching but, at first, are important hurdles for the novice. This 
kind of support focuses on the nuts and bolts of teaching, from locating materials and 
other resources available in the school, to organizing classroom space, to adding to his 
or her still-limited repertoire of instructional strategies (Stansbury and Zimmerman, 
2000).  
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The importance of mentoring during the first year in the classroom has been determined 
by study after study.  The most commonly cited goals of mentoring include the following: 

 to improve teaching performance, 

 to increase the retention of promising teachers, 

 to promote professional and personal well being, and 

 to satisfy mandated requirements. 
 
It is during the first year when most beginners come to grips with the reality of the 
"classroom" as a different world.  Because the beginner is expected to undertake the 
same load as the seasoned veteran, it is critical that his/her personal and professional 
needs be addressed.  Therefore, the beginner must be given the institution's basic 
information to foster adequate functioning and a sense of belonging.  This is not to 
intimate that poor practice should not be cited and corrected, rather it is to suggest that 
initial and continued support be aimed at improving practice and providing for 
professional growth.  Mentoring cannot be, or be perceived as a "feel-good" program.  
Mentoring’s emphasis must focus on both instructor practice and professional growth. 
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Teacher Mentoring as Professional Development 

MENTOR BENEFITS 

Professional competency 
As mentor teachers assist their protégées in improving their teaching, they also improve 
their own professional competency. Several studies have documented the positive 
effects of mentoring on the mentors themselves (Gordon and Maxey, 2000). The quality 
of teaching by mentors improves. Mentors benefit by applying cognitive coaching skills 
with their students such as listening, asking inquisitive questions, providing non-
judgmental feedback, and by reassessing their classroom management. Mentor 
teachers frequently characterize working closely with beginning teachers as a source of 
new ideas about curriculum and teaching. In a study of 542 mentors in New York City, 
mentors reported that their interns helped them by giving them feedback on 
demonstrations and by sharing literature, teaching techniques, curriculum, and lesson 
plans (Mei, 1993).  
 
Reflective Practice 
Mentors report that mentoring has forced them to be reflective about their own beliefs 
about teaching, students, learning, and teaching as a career. It also provided them with 
opportunities to validate the experience they have gained over the years. Mentors find 
that just as teachers learn more about their subject by teaching, so analyzing and 
talking about teaching is a natural opportunity to deepen teaching sensitivity and skill. 
Critically reflective mentors find that they are more focused in their mentoring 
relationships; they bring expanded energy, take more informed action, and are generally 
more satisfied with their mentoring relationships. Reflective practice in mentoring can 
also provide an opportunity for renewal and regeneration necessary for all adults. The 
drive toward generativity is an essential antidote to the threat of stagnation in the adult 
years (Daloz, 1999; Stevens, 1995).  
 
Renewal 
A number of researchers have reported that mentors experience professional renewal, 
are re-energized, and often strengthen their commitment to the teaching profession.  
 
Psychological Benefits 
The benefits of mentoring are both career-related and psychological. Mentoring 
enhances mentors' self-esteem. The experience of mentoring empowers experienced 
teachers and gives them a greater sense of significance in their world. Mentors derive 
satisfaction from helping less experienced colleagues. Mentors frequently describe their 
mentoring contribution as a way of giving back to the teaching profession. 
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Collaboration 
Mentors report that continued contact with mentees provides some of their richest 
collegial interactions (Boreen, Johnson, Niday, and Potts, 2000). A number of 
researchers have noted the growth of veteran teachers' self-esteem as they engage in 
mentoring (Ford, and Parsons, 2000; Mei, 1993; Scott, 1999). Interviews with urban 
mentor teachers revealed that they felt a sense of increased confidence and maturity in 
dealing with other adults, a more clearly defined set of beliefs about teaching and 
curriculum, and more objectivity in reflecting on their own teaching as a result of 
mentoring (Freiberg, Zbikowski, and Ganser, 1996).  
 
Contributions to Teacher Leadership 
Mentor training and experiences can build mentors' capacity for leadership through 
structured professional development including training and experience in classroom 
observation and coaching skills. Mentors become recognized for their valuable 
knowledge and expertise in these areas and are sought out for various campus and 
district leadership roles. It is not uncommon for mentors to move into leadership 
positions as a result of their success as mentors, and it is often the case that they are 
more effective in these new positions because of the training and insights they received 
as mentors. For example, Freiberg found that at the end of their tenure as mentors, 100 
percent of the mentors in her study were offered unsolicited positions as a result of their 
experience in the mentoring program, and the positions offered provided opportunities 
to build on what they had learned as mentors or combined elements of mentoring and 
teaching (Freiberg, Zbikowski and Ganzer, 1996).  
 
Mentoring Combined with Inquiry 
Working with new teachers can lead mentors to participate in university research 
projects or teacher research. Mentors who participate in inquiry critically examine their 
own practice, which can lead to a heightened awareness of the complexity of teaching 
(Stanulis and Weaver, 1998).  
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Mentor Criteria Guidelines 
A Supportive Team Relationship 

 

Greenville ISD follows the Texas Beginning Educator Support System (TXBESS) 
frameworks in training and preparing campus mentors to give guidance and support to 
the novice teacher. Greenville ISD provides a team approach in working with the new 
teacher, campus mentor, and principal during the crucial year as a first year teacher. 
The campus mentor has been selected by the principal based on experience, skill, and 
expertise and will be playing a special role in the development of the beginning teacher. 
 

Criteria for selecting mentors adhere to the TxBESS model and are as follows: 
 

a) Understanding of beginning teacher development 
 

b) Knowledge of formative assessments 
 

c) Willingness to provide feedback and share instructional practices with beginning 
teachers 

 
d) Effective interpersonal skills and willingness to work collaboratively with a 

beginning teacher 
 

e) Demonstrated commitment to their own professional growth and learning 
 

f) Demonstrated use of best practices in their own teaching 
 

g) Effectiveness as a professional role model 
 

 
 
 

Criteria for selecting mentors for the PACT model: 
 

a) Mentor has at least three years of classroom teaching experience with a superior 

record of promoting student academic performance. 

b) Mentor supports a maximum of two beginning teachers annually 

c) Mentor must meet the established requirements and deadlines 

 
 
 
 

The Teacher Mentoring Team – Teacher, Mentor, Principal, Curriculum Department 
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Teacher Development and Professionalism 
 
 

Once campus mentors are selected, mentors receive training in how to coach beginning 
teachers and provide ongoing support throughout the intern’s first year. Types of 
support include, but are not limited to:  establishing a trusting relationship, planning for 
learner-centered instruction, problem solving, and emotional support. 
 
 

Establishing a trusting relationship: 
 

 Understanding the roles of support providers, including maintaining the 
confidentiality of the beginning teacher 

 

 Building rapport with the beginning teacher 
 

 Being an advocate for the beginning teacher 
 

 Implementing effective communication with other support team members, 
including handling tensions that may arise in support team relationships 

 

 Disengaging from the mentoring relationship when necessary 
 
 

Planning for Learner-Centered Instruction: 
 

 Helping the beginning teacher use effective practices so students will 
demonstrate learning, as defined in the student standards and in local district and 
school policies 

 

 Helping the beginning teacher learn to self-assess and problem solve 
 

 Evaluating student work with the beginning teacher as a basis for planning 
instruction and showing how to integrate instruction and assessment 

 

 Helping the beginning teacher build and develop a repertoire of teaching and 
assessment strategies (cooperative learning groups, learning centers, portfolio 
assessments, teacher made tests etc.) 
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Setting the Foundation 
Mentor and Beginning Teacher 

 

Selection of the campus mentor is paramount for the success of the new teacher to 

Greenville ISD and careful consideration should be given to this process.  An 

incompatible match leads to frustration on the part of the mentoring teacher, as well as 

for the intern.  The successful match will create a relationship which is encouraging and 

motivating, thus bringing about a confident and competent first year teacher while also 

providing a rewarding experience, personally and professionally, for both the mentor 

and the intern. The following are a list of strongly recommended ground rules the 

mentor and intern should establish early on in the professional relationship to facilitate a 

successful working relationship and thereby avoid frustrations and tensions. 

 
 

Establishing Ground Rules for the Mentor/Mentee Relationship: 
 

 Mutually agree on the following: 
 An established day, time, and place for meetings 
 Frequency and length of meetings 
 Preferred methods of communication between meetings 
 Methods of emergency contact 

 

 Avoid nonscheduled open-ended offers to help that usually lack purpose and 
focus. 

 

 Set a purpose for each meeting. In the beginning the mentor will need to assume 
responsibility for this, but as the year progresses the new teacher should be able 
to take on more of this responsibility. 

 

 Recognize the difference between a “buddy” and a mentor. 
 

 When observing the new teacher, the mentor should ideally schedule pre- and 
post- conferences within 24 hours of the observation. One goal of the pre-
observation should be for the beginning teacher to identify purposes and 
objectives of the lesson. 
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Challenges and Stages of the Beginning Teacher 
 
 

“The most important characteristic of a successful mentor is a commitment 
to provide personal time and attention to the beginner.” 
           Steven Gordon 
 

Beginning Teachers Most Often Report These Challenges: 
 
 9. Relations with colleagues 

 8. Students’ personal problems 

 7. Insufficient materials and supplies 

 6. Evaluating student work 

 5. Planning class work 

 4. Parent relations 

 3. Dealing with individual differences 

 2. Motivating students 

 1. Classroom discipline 

 

Along with these challenges, research shows that the beginning teacher also goes 

through five phases during their first year. At each phase the new educator is 

experiencing a different set of emotions and therefore requires different types of support 

and encouragement. These five phases are: Anticipation, Survival, Disillusionment, 

Rejuvenation, and Reflection. However, the one thing that all new teachers need is to 

know that they have someone they can trust to go to when they have questions. 
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The First Year Teacher’s Attitude Toward Teaching 

 

Phase One: Anticipation 

 Begins during student teaching 

 Is marked by romanticization and a commitment to making a difference  

 Carries through the first weeks of school 

 

Phase Two: Survival 

 Reality hits 

 Teachers in this stage are primarily focused on self 

 Some key Survival phase questions 

 How am I doing? 

 Will I make it? 

 Do others approve of my performance? 

 

Phase Three: Disillusionment 

 Extensive time commitment-seventy hours per week 

 High stress 

 Self-doubt 

 Lower self-esteem 

 

Phase Four: Rejuvenation 

 Focus on time and task 

 Some key Rejuvenation phase questions 

 Is there a better way? 

 How can I do all that is expected of me? 

 How can I improve this? 
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The Final Phase…Reflection 

 
 

Toward the end of the year, beginning teachers focus on impact. This is where we 

want our beginning teachers to be. Mentors can help beginning teachers reflect on 

how they impacted students and how they can improve. At this time, beginning 

teachers can really focus on student assessment data and other indicators of 

student progress. 

 

 

Phase Five: Reflection: 

  Assessment of impact on students 

  Focus on student learning 

  Some key Reflection phase questions 
  Are students learning? 
  What are students learning? 
  How can I raise achievement levels? 
  Is this meaningful to students? 

 
 
Strategies that will help beginning teachers become the reflective practitioners 

described in the TxBess Performance Standards are: 

 

 Journals/dialogue journals 

 Coaching 

 Questioning 

 Problem solving 

 Self-assessment 

 Study groups  

 Modeling 
 

 "Coming together is a beginning...Keeping together is progress...Working 
together is a success."  
       Anonymous 
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The Keys to Successful Mentor/New Teacher Relationship Building 
 

 Meet regularly 

 Maintain confidentiality 

 Work for effective communication 

 Build relationships through shared work and values  

 Seek specific topics that are of mutual interest and that can serve as a focus for 
working together 

 
 Attend professional development activities together 

 Provide professional assistance 

 Foster learning in one another 

 Establish mutual trust and understanding by meeting commitments reliably and 
stating clear expectations of each other 

 
 Collect data for the beginning teacher’s analysis 

 Use positive, nonjudgmental descriptions 

 Set protocol for preferred means/times of contact outside of school day 

 

The Beginning Teachers’ Perceived Needs: 

1. Ideas about instruction 

2. Personal and emotional support 

3. Advice on locating and accessing materials and resources 

4. Information on school and district procedures 

5. Additional techniques for management 

 

Research confirms that when mentor support is in place, the focus for the beginning 

teacher changes from discipline to instruction. Remember that if the beginning teacher 

says it is a need, it is a need, whether the mentor thinks so or not. Also, the mentor may 

see needs that the beginning teacher is not yet developmentally ready to address. 

Source:  Odell, S.J. 1986. Induction support of new teacher: A functional approach. Journal of Teacher 

Education, 37 (1) 26-29 
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Mentor Coaching Tools 
 

Mentors have three main coaching tools: 
 

 Establishing rapport  

 Building trust 

 Engaging reflective questioning 

 

Rapport is established the first moment the mentor and beginning teacher meet. Build 
rapport through: 
 

 Posture 

 Gestures 

 Tonality 

 Language 

 Breathing 

 Paraphrasing 

 Listening 

 

The rapport tools are especially helpful in difficult situations. Remember, it is the 
mentor’s responsibility to keep focused on the coaching conversation even when there 
are outside distractions. Knowing when to apply Rapport Tools: 
 

 When you sense that your beginning teacher is tense or anxious 

 When a conversation becomes tense or anxiety-ridden 

 When you do not understand what the beginning teacher is saying 

 When you are unable to pay attention to each other 

 

It is important for the mentor to really try to hear and understand what the beginning 
teacher is saying. Mentors need to continue to guide beginning teachers to seek their 
own solutions. Paraphrasing and reflective and guiding questions are also valuable 
tools in working with the novice teacher. 
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Paraphrasing, Listening, and Trust 
 

Paraphrasing is a good way to build rapport with your beginning teacher. Remember 
that unless you paraphrase what you have heard and then wait to receive agreement 
from the speaker, you cannot be sure that you accurately understood the speaker’s 
message. 
 
Paraphrasing communicates that you: 

 Have heard what the speaker said 

 Understand what the speaker meant, and 

 Care about the speaker 
 
Paraphrasing involves either: 

 Summarizing what you heard, or 

 Restating it in your own words 
 
Listening is the act of hearing someone and at the same time giving thoughtful attention 
to what they are saying. Unproductive listening is about you rather than the person you 
are coaching, something to avoid. 
 
There are three types of Unproductive Listening: 

 Autobiographical comments: When what you are listening to reminds you of an 
experience you had, so you want to tell your story. 

 Inquisitive: When you are curious about what you are hearing and you want to 
ask more about it for your personal knowledge. 

 Solution: When you believe you know how to solve the problem and want to 
give advice. 

 
As opposed to rapport, which may be momentary, trust is about the relationship in its 
entirety. Trust in a relationship is based on confidentiality and consistency. Mentors 
need to show that they are interested in what the beginning teacher has to say and in 
how the beginning teacher sees the situation. 
 
Build trust through: 

 Confidentiality 

 Consistency 

 Interest 

 Thinking 

 Withholding judgment 
 

When conversations are focused on beginning teachers’ perspectives, beginning 
teachers are more likely to become active participants in planning for their future 
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growth. Coaches do not offer judgments, positive or negative. Even when you 
give a compliment, you are moving the focus back to your own perspective. 
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Reflective Questioning 
 
 

When a relationship of trust exists, reflective questioning helps beginning teachers to 
think aloud about how to be more effective educators. 
 
 
Reflective Questions: 

 Are open-ended 

 Promote a nonjudgmental process, and 

 Encourage self-directed learning and problem solving 
 
Reflective questions require more than a yes/no response and promote a 
nonjudgmental        process for encouraging self-directed learning and problem solving. 
 
Reflective questions help the beginning teacher: 

 HYPOTHESIZE what might happen 

 ANALYZE what did or did not work 

 IMAGINE the possibilities  

 COMPARE AND CONTRAST what was planned with what occurred 

 EXTRAPOLATE from one situation to another, and 

 EVALUATE the impact 
 
Examples of some effective question stems include: 

 What’s another way you might..? 

 What might you see happening in your classroom if…? 

 What options might you consider when…? 

 How was__________different from or similar to _____? 

 What sort of impact do you think…? 

 What criteria do you use to…? 
 
Coaching is not about solving someone’s problems for them; rather coaching is about 
helping someone think about possible solutions to their challenges. Coaching is also not 
about giving someone your interpretations of an event; rather, it is about helping them 
construct their own interpretations. Consider this… 
 
 

If you know the answer to the question you are about to ask, you are not 
coaching. 
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Mentor Coaching Cycle 

 

Pre-Conference 

Mentor and Teacher will jointly: 

 Establish the purpose of the lesson 

 Describe the intern behaviors desired 

 Describe the student behaviors/interactions desired 

 Describe the sequence of the lesson 

 Describe lesson concerns 
 

The Observation 

Mentor will: 

 Observe behaviors and interaction patterns 

 Document behaviors and interaction patterns 
 

Data Analysis 

Mentor will: 

 Analyze student and intern behavior 

 Compare behaviors and interaction performed with behaviors and interactions 
planned 

 

Reflection 

Mentor will: 

 Conduct a reflective interview with the intern 

 Describe behaviors observed 
 

Problem Solve/Goal Setting 

Mentor and Intern will: 

 Review what was to be observed 

 Discuss the data 

 Analyze why the behavior/interactions were/were not performed as planned 

 Discuss goals and objectives for growth 

 Close session on a positive note 
 
 
 
 
 
Adapted from "Peer Coaching" by Margarita Calderon, Ph.D., 1990 
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The Ultimate Goal 
 
 

Mentors can make beginning teachers more successful, 
more quickly by helping them focus on improving student 
learning. 

 
 
 

 

Beginning teachers receive structured guidance and support for a variety of 
reasons, including emotional support, assistance with resources, 
suggestions for effective teaching practices, and engaging in reflective 
conversations. Above all, we know that with effective support beginning 
teachers become successful and then so do their students! 
 
 
 
 

REMEMBER: 
 
 
 
 

“NO SIGNIFICANT LEARNING OCCURS WITHOUT A 
SIGNIFICANT RELATIONSHIP” 

 
                                        James Comer 
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Mentor Responsibilities 
 

 
1. Complete the Mentor Application Form. 
 
2. Be willing to spend time before, during, and after school with your intern. 

 
3. Meet regularly with your intern formally and informally. 

 
4. Attend required mentor/teacher training sessions. 

 
5. Openly share instructional strategies and materials. 

 
6. Demonstrate lessons for your intern. 

 
7. Arrange for your intern to observe other teachers’ classes. 

 
8. Assess the professional needs of your intern. 

 
9. Meet regularly with the campus principal to discuss progress or concerns relating 

to your intern.  
 

10. Monitor progress of your intern. 
 

11. Observe your intern and provide written feedback for at least six (6) formal 
observations (September, October, November in the fall and January, February, 
March in the spring). 

 
12. Complete the “Mentor Progress Report of Intern” after each observation. 

 
13. Conduct conferences with your intern designed to encourage, support, and 

guide. 
 

14. Guide your intern through the daily operation of the school. 
 

15. Serve as a resource for your intern. Your school is a new environment for your 
intern and knowledge of basic logistics will greatly enhance your intern's 
confidence and sense of belonging. 

 
16. Model professionalism at all times. 

 
17. Develop your skills as a mentor teacher as well as a classroom teacher. 

 
*Adapted from "Expectations for Mentors". Goose Creek ISD 
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Required Mentor Forms 

 
 

1. Mentor’s Application and Agreement Form:  must be signed by the 
principal. 

 
2. Six (6) completed “Beginning Teacher/Mentor Teacher Log” 

forms, three (3) by the end of each semester. 
 

3. Six (6) completed “Mentor Progress Report of New Teacher” 
form, three (3) by the end of each semester. 

 
4. Two (2) completed conferences with the building principal about 

the new teacher. 
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Mentor Teacher Qualifications and Responsibilities  
 
 
 
Mentor Teacher Qualifications: Certified teacher; at least three years classroom teaching 
experience, one of which must in the school district where presently assigned (evaluations for 
all three years must be at least “proficient” or its equivalent using the instrument for evaluating 
teachers in the respective district or school; present assignment preferably in the same area the 
intern is teaching; acceptable communication skills; willingness to be a mentor; demonstrated 
skills in working with other adults; recommended by principal.   
 
Mentor Responsibilities: Completion of district mentor training throughout the school year and 
work weekly with the new teacher assigned to each mentor. 
 
TERMS OF AGREEMENT 

 
1. Attend Mentor training sessions. 
2. Provide assistance to beginning teacher with Greenville ISD 
3. Accomplish six formal observation visits (three per semester) and complete the Beginning Teacher/ 

Mentor Teacher log. 
4. Completion of the “Mentor Progress Report of New Teacher’ after each formal observation. 
5. Communicate your concerns about the beginning teacher to the campus Principal and/or Chief 

Academic Officer. 
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Mentor Teacher Information Form 

 
 
Name: _____________________________________  Campus:_______________ 
 
Subject/Grade Level:_________________________________________________ 
 
 
 
 
1.  Years of teaching experience in Greenville ISD __________ 
2. Total years of teaching experience _________ 
 
 
 
 
 
I would like to participate in the Greenville ISD Mentor/New Teacher program for this year.  I 
understand that my commitment is to attend all training sessions and participate in weekly 
meetings with my assigned new teacher.  I understand that I am committing one to two 
hours of my time per week during the school year. 
 
 
 
Signature: _______________________________    Date: ___________________ 
 
 
 
Principal signature:________________________________ Date:______________ 
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Beginning Teacher/Mentor Teacher Log 
 
Mentor’s Name (please print):___________________________ Campus:_______________ 
New teacher’s Name (print):____________________________   Grade/Subject:__________ 
 
                                                                                                                                                   

 
Date:______________ Start time:_________   End time:__________  No. of minutes:_______ 
Short description of observation meeting (longer description on progress report) 
___________________________________________________________________________ 
___________________________________________________________________________ 
___________________________________________________________________________ 
 
Date:______________ Start time:_________   End time:__________  No. of minutes:_______ 
Short description of observation meeting (longer description on progress report) 
___________________________________________________________________________ 
___________________________________________________________________________ 
___________________________________________________________________________ 

 
Date:______________ Start time:_________   End time:__________  No. of minutes:_______ 
Short description of observation meeting (longer description on progress report) 
___________________________________________________________________________ 
___________________________________________________________________________ 
___________________________________________________________________________ 

 
Date:______________ Start time:_________   End time:__________  No. of minutes:_______ 
Short description of observation meeting (longer description on progress report) 
___________________________________________________________________________ 
___________________________________________________________________________ 
___________________________________________________________________________ 
 
Date:______________ Start time:_________   End time:__________  No. of minutes:_______ 
Short description of observation meeting (longer description on progress report) 
___________________________________________________________________________ 
___________________________________________________________________________ 
___________________________________________________________________________ 
 
Date:______________ Start time:_________   End time:__________  No. of minutes:_______ 
Short description of observation meeting (longer description on progress report) 
___________________________________________________________________________ 
___________________________________________________________________________ 
___________________________________________________________________________ 
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MENTOR PROGRESS REPORT OF NEW TEACHER 

                                                                                                                                                    

Intern Campus District 

Mentor Grade Level Subject 

Date Start time End Time 

 

Objective of Lesson: 

Areas Observed: Large Group Instruction  Small Group Instruction  

Classroom Management Techniques  

Other (Explain)  

Observations: 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Recommendations: 

 

 

 

 

 

 

 

 

 

 

 

 

Was progress noted from prior observation(s)? 

  

Signed:__________________________  
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Greenville School District 

Memorandum of Understanding 

 
Additional MOU for mentors working with teachers with zero years of experience. 

 

 

Guidelines and Expectations of the Campus Mentor 

 
 

 

Mentoring is an individualized process that involves an experienced teacher guiding, coaching and 

supporting a novice teacher’s progression into greater levels of competence and confidence. A mentor is 

a friend to the mentee when emotional support is needed, a coach when individual assistance is needed, 

and a teacher when the mentee lacks information or skills. A mentor is an assistant helping the mentee to 

become more proficient through modeling planned and structured experiences, thoughtful informal 

conversations, and reflections.  A mentor is entrusted with the care and education of other teachers and 

has a strong desire to share personal knowledge and experiences in order to nurture and challenge a 

novice teacher. 

 

All teachers with zero years of experience in grades Pre-K through grade 12 will be assigned a mentor. 

This assignment will be made by the campus principal.   
 

 

PACT stands for Performance-Based Academic Coaching Teams. It is a member only, secured website created 

for one purpose: to help new teachers experience success during their first years of teaching. 

 

             

PACT Grant Mentor Eligibility Criteria: 
 

 Have at least three years of classroom teaching experience with a superior record of promoting student academic 

performance 

 Mentor a maximum of two beginning teachers annually  

 

PACT Grant Mentor Responsibilities: 
 

 Work in collaboration with the campus principal participating in activities designed to support a building-

wide induction and new teacher program 

 Provide on-going support/advice/guidance to the assigned beginning teacher throughout the 2014-2015 school 

year   

 Complete the requirements for each mentee’s category and ensure all documents are submitted on time 

(mentoring contact log ) to verify support  

 Attend at least two mentor meetings with mentee(s) and attend an informational meeting  
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 Complete four  PACT mentor training program modules and utilize site resources (verified by the district’s PACT 

Coordinator) 

 Provide on-going support to the new teacher throughout the school year, assisting the new teacher with 

classroom management, planning and delivery of instruction, and grading and assessment of students 

 Assist the new teacher in continuation of his/her professional growth by making him/her aware of professional 

growth opportunities that address his/her needs 

 Maintain the confidentiality of what is discussed with the mentee 

My signature acknowledges that I am aware of the guidelines and expectations that must be met for me to help my 

mentee. 
 

 

_____________________________               __________________________________           __________          

             Employee Name (print)                                          Employee Signature                                 Date                                             

 

 

 _____________________________________                           __________________________________ 

                District PACT Coordinator                            Executive Director of Elementary Education/Student Services 

 
 


